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ABSTRACT _ 3

" ' - Micronesia is a multicultural society which must
develop an educational system to meet viable cultural options. The
society harmonjously blends Spanish, Oriental, German, and American
influences 4in its laqguage: racial structure, religion, and
architecture, but not in its 'educational system. Education kas
tfagitionally-been tailored to the needs of the political or

.religious authority in power rather than to an intercultural

c'comniimeng. Education for self-ideéntity will have to make -

" accommodations with the contradic*ory contributions of past
administering authorities as well as foster respect for indigenous
institutions. A present shortcoming of both the\formal and nonformal
educational systems is the steredtyping of various minority cultures.-
To combat this problem, Micronesian schools should stress curriculum
vhich incorporates material omn outer islanders, ﬁlacing‘particular

" . emphasis on biographies of:Micronesians vho have achieved stature. On
_—the—rnonformal level, wider exposure of mus:gm'collections, ~
applications for grants for cultural preservation, and emphasis on
the relevance of historical Micronesianvsi€a§ can ‘encourage cultural

\ pluralism. ‘Micronesia has always been a mulﬁicuitural society, and
education must awaken to this fact and contribute to the building of
a new social order. (Author/DB) \ i :
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' - ; In terms of Mlcrones1an7societv. the whole ‘has alwavs been greater than

\

the sum of its parts. It has teen a multi cultural society since its early

contacts with both 0cc1dental and 0ricntal cultures. Since the 16ih century‘
and-even before, the island world has known a'succession of invaders. Spaints

rule;from the 16th-to;the 19th century was terminated with the Spanish-American = \

”'Har, after which'Cermany occupied the islands. Japanese naval forces appeared B /
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“the future must accentuat° riable cultural options for the children of the

in 1914 and ruled Ihcronesia until World War II when the American period began,
Each of these nations IEfu its mark in language, racial stiiicture, religion, |
and architecture. Even today, hicrones1a s 1nformal education continues on
many levels with western and 0r1ental culture on ,he periphery. However,
until recently, this cultural pluralism and persistence of antecedent cultural
traditions has been allowed to lie dormad;or has been ignored Except for a

few pioneer educators? Vicronesian and American education hdve failed 1a most

areas of the- curriculum to realize the implications and even the advantages

" of this condition. : ’ . ' | i

It is this speaker's premise that the Microne~ian eductional system in -

island world. Through both formal and informal institutions, studen#s must

s

be equipped to operate not only in more than one language but also in more

than one.culture. Margaret Mead, in her work of over a-half-century ago,

°

1Naval squadrons from western nations such as Australia and New Zealand
visit the region periodically. Korean and Filipino workers interact with Micro-
nesians in the construction trades, Poachlig by fishermen from Taiwan, Korea,
and Japan offers another dimension of cultural contact, albeit on a negativc
scale invo]ving violation of international waters.

thrga.ret Hi1l » S 2 .
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suocinctly stated the reasons for such options. The island people might bev
educated for'“world ’nu‘\ility"3 in one g°neration. or they: might be educated
to become "world mobile" over several generations.u' Only through such

L4

eclecticism on the part of the Micronesian educational system w1ll Micronesia
have the opportunity at this stage in its developmentfto fulfill George S.
Count's challenge to the schools to build a new social order.5 For ‘those who
belong to triculitusal backgrounds (1.e., Micrones1an. Oriental and- Occidental;
emphasis must be placed on belornging to all‘&hrce. appreciatin° °ach, and find— _
in° that belonging to ‘such tripartite cultures will be more‘rexarding than
‘.belonginghto_one. |
It is important:ior every child_to have an appreciation of his'group's.
cultural heritaget‘ This strengthens his:selT-image and provides him uith-an
intrinsic motivation to achieve, I* also encourages him to appreciate his
culture and cdntribution of other groups. Yet glimpses of the past indicate
that colorial powers, 1ncluding the Un1ted States have not recognized the
”cultural diversity present in Mic“ones1a. Spanish educational efforts in
the Marianu Islands Spearheaded by the Jesuits 1ndica g 1ittle understanding:‘
and,appreciation for the indigenous culture. Mainly woncezned with Christian—
izi! and prostyliring, they thrust Christian concepis upon the Chamorros of
: th Mgrianas., "It was a planned and ruthless destruction of a people who would

not + « drop their tradltlonal language and customs ., . . all these elements -

I
f
l

.BWOrld mobility refers to the acquisition by the islanders of values, -
skills, and technology that will enable them to reasonably adapt to new

environments’ and surroundings. This would not only mean ability to use a %
© wWorld language, such as English but would perm1t electives between the various
' Fltures. . . . . .
* . / =Margaret Mead,, Comlng oFf Age in Samoa (New York New Ameri<-n Library
e TM9). . s <

’heorge S. Counts, Vare the bchcois Buiid a_New Social Urder? {New Yorks
ohn Day Company’, 1932) o :
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they'must replace with Spanish customs.fé As time went on the Chamorro culture
was obliterated, 7 with the- people replacing their daily pattern of living with '

elemen,s of a European culture. Considering the length of tinme Spain occupied

the islands, its legacy and devotion to cultural pluralism is not a proud one.

-While little evidence of“the ancient Chamorro culture exists today, other than

archeological remains, the Spanish presence is pervasive in the language, J.
architecture, food and customs of the Marianas people.

Despite its short - interlude in the islands Germany s educational policies
made few intrusions and inroads 1nto the ‘various Micronesian socieities.' Follow-

ing a-laissez-faire policy, German government efforts were meager with- minimal

/

, investments, thus leaV1ng education in the hands of German Capuchin missionaries
~ who replaced the Spanish padres, Evidence of the German presence is not completely -

,lacking, however, w1th their missionaries still active at the local level in

8

. the islanis, . . d

' ! ’ !

While education under the Japanese was an important factor in the daily
lives of the Micronesians, there/was little concern or res pect for maintaining

the various cultures side by side with the'Japanese. The Micronesian educatiopal _

'system established by the Japanese was designed "to civilize the natives and make
thenm. into loyal and economically useful citizens of the Japanese Empire, 9 The

-curriculum also indicated a concerii for meeting the needs of Japanese sogliety

/ ' -

6Ellz’abeth Antilla,"A History of the People of the Trust Territory of the
Pacific Islands and Their Education (Unpublished Doctoral Dissertation, Univer—
sity of Texas, 1965), p. 92.

?ihe destructiveness of the Spanish educational policy was reflected in
the disappearance of the matrilineal system as well as the loss of the art of
boatbuilding and navigation skills so essential to an island people.

8Liebenzcll Miss1on.
. 1 v
9J L. Fisher, "Japanese Schools for the Natives of Truk Caroline Islands "

" Human Organization, XXX (Summer 1961), 8.

o
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' rather than respect for indiéenous.patterns. In reports of the League -of
.Nations bbndate Commission, concern was voiced that "'the curriculum showed ’
that half the school program Wwas devoted to the study 6f the Japanese - language. ”10
In 1930, Mlle. Donnerriéy oi the Commission’ observed that texts used for Micro-.
nesians contained material on Japanese history and institutions and wondered .
whether this was approprlate for the natives, The Japanese representa.tive in ks

| replying indicated "Japan could hardly be expected to foster-in her mandate the
ins+itutions of European or. American powers ”ll From these glimpses it is
obvious the administering authority dld not look favorably upon suggestions -
or‘recommendationo that a more balanced view of Micronesian institutions and v
previous foreign powers would be in the best interest of the island people,
| American efforts in education may be traced to the mid -19th century when
Protestant missionaries reached the Iarshall and Eastern Caroline Islands, Like
the Spanish the legacy of the Boston Mission is not one that fostered respect
for Micronesian patterns of life.l? Prlmarily interested in Protestantizing
the-population, they depreciated and denigated behavior they considered un-
Christian, Many of their teachings were destructive of the core values in
the island societies. Practices such as polygamy: premarital sex, dancing, and
clothing styles were denounced Micronesians Wwere *o ‘become Christians and

7. -pattern the1r lives after wnstern behavior. .

Since the’inception of the American period after World War II, evidence
indicates that: from time to. time efforts oo made by ‘the admiﬁistering authority

and other indivlduals to preserve the indigenous cultures, Admiral Wright, the

c m
first deputy high commissioner of the islands, stated that the administration .

10League of Nations Permanent Mandate Commission, Hinutes of the Tenth
Session, November 4-19, 1926 (Geneva: League .of Nations, 1926), p. ?6

\
ll"Japanese Government, Annual Report of the Administration of the South Seas
* , dslands Under Japanese Mandate for the Year 1926 (Japan Government, 1926) p." 264,

12American Board of Commissioners for Fbreign Mlssions. K Lt
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policy should "provide schools with local teachers\trained not‘to.impose an

+allen culture upon, their charges., nl3 ‘He Naval administration in 1947, recogniz- .

¢,

ing its lim1tations in this. area, went a step further in seeking advice of

7/

' eXperlenced educators and set up the Advisory Committee on Education for Guam
and the Trust Territory of the Paciflc Islands. Consistlng of eighteen civilian

edueators the Committee made many recommendations.' The most interesting Wwas a

concern fér social adaptation,”ﬂencouragement of self-respect for past achieve—

ments and prevailing social practlees through the use of indlgenous traditions

v

and arts as curriculum material w1t It is unfortunate that difficulties ensued
‘ between the Adv1sory Committee and the Navy which led to a phasing out of its
efforts. c v : o . _ - ' _ -
i During the decade of the'fiftiest individual educatorsiresoonded to, the

chall'nge with infrequent curriculunm materials developed at the local'level.
The.

asons for thls uevelopnent are best stated in Yap Our_ Is lands. The purpose

-

s

of the z was "a growing need to better understand, evaluate and preserve

Yapese culture.f 15 Unfortuneately, material of this sort was few and far between
depending upon the individual teacher's commitment to an interqutural dimension.

\
\

Three Issues in Fosterinv Cultural Plurallsn. Intra and Intercultural Dimensions

v The future of Mlcronesia will depend to a large degree on how well the
formal and" 1nformal educatlonal system fosters a respect for a new identity.

Educatlon for self ~identity will have to make accommodatlons with the contra—

-

*

) 130 H, erght "let's Not ClViliZG These Happy People,” Saturday Evening
Post, CCXIX (May 3, 1947), 150. , , o '

laDorothy E, Richard, U, S. vaal Administration of the Trust Territory of
the Pacific Islands, Vol, 111 (Vashington' Office of CHief of Naval Operations,
-1957), p. 960. = o

5Yap Our Islands by the Ninth Grade Intermediate School, 1955-1956 (Yap -
District Department of* Education (February 1956). This is merely one example.of
many different types of curriculum material prepared by various teachers and their
students’ which, in their opinions; truly retlect their culture, Untortuneately,
many of these early materials have been lost %6 posterity due to lack of care,

Qo . E . . o ' ’ \\
ERIC: .0 - 8 N
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d1ctory contributions of past adminfstering author ties as well as fostﬂr respect -}

for indigenous 1nstitutlons. Whatever the strategies and steps taken to develop

a multicultural currlculum the issués should generate controversy among Mlcro-
nesians as they re-examine the shortcominvs of the present education progranms,

Rhe schools must insure that a bulance of all ethnic group contributions blend .

-well in thn curriculum, Three of the issues that Micronesian- and American

educators might address themselves to are stereotyplng, self-concept and religionf

A shortcon*ng of both the formal and informal educatlonal systen which
passes?unchallenoed is the present stereotyping of the various minority cultures .
in the Micronesian settlng. Particularly disquietlnb is the ,omission of the ..

strengths and cultural contributlons that the outer islanders impart to ‘the

"total Micronesian culture. Microneslans in the district centers have W1dely-held

m1sconceptfon regardlng outer 1slanders. How many tim have I hnard residents y

ia: the urban centers describe the outer islanders with statements such as "they

dress d1fferently," "they speak differently,"” Such stereotyping carrles over

and is relnforced in dally life where outer islanders are considdered less\ T

desirable workers and idlers in comparison with center residents. Consequently.
: such stéreotyping plnces them in a- minority position maklng it difficult for thenm
:to find employment in the centers.\\Ihls lack of acceptance can be found also

in housing, where‘they are accused'of llving in less deslrable\or slum areas

and being clanish Yet ‘this is due to the fact they are considered outsiders

and find it difficulc to secure adequate*hopsing at reasonalbe rates elsewhere.

Once in the district center, outer islanders are rcferred to in necative terms

such as "backward " "dirtyl" and numerous other stereotypes, These examples

reflect the failure of the formal and 1nformal education systems to combat

stereotyping. ' ' - : ) /

7 o
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Through incorporatino naterial on outer islanders in the curriculum, the

schools will make a thrust toward combatln° this stereotypin° thus insuring
that pr0per understandin° of these people and their contributions will be .

' acknowledged Pdcronesians, particularly urban residents, should bzcome more

%

. sensitive to their more traditional cousins who still retain enduring values

that’ strengthen island societies; In their continuin° quest for identity, it' .
/
'is the outer island soc1e1ties that may well hold the key to self—identity. ‘

% Mcronesians seekin° identity and improving their self—concept should

o

‘begin with programs in the schools which stress the success sto*y, the hero,
the achievements of Micrones1ans. Research indicates a direct link between a

learner's self-concept and his academic achievement By including a unit on

1

biographies of tucronesians that have achievedtstature. a2 step will have been

a

taken in the direction of increascd self—awarenes and identity.

I

: /
The final dimenSion this presentation focuses upon io Micr&nesia's contact

)

with numerous religious organiVations. Micronesia at this stage in its evolu/

tion has a chance to develop a p0sitive and active curriculum in which students

3

'can learn of the’ impact of various religious groups on their cultures. By

examinino the contributions of the 5€ religions, Hicronesia has a chance" to be’
plurallstic toward the contributions of each, 16
gtrategies‘

| In attempting to foster cultural diversity and inculcate pride in being
MicroneSian, all. viable optiona through the. formal and informal euucational
system should be considered In the formal schooi setting this might entail

7

changes in the instructional program includinv'

Relipious Education (March-April 1973), pp. 207-09, -\

' - | | | 8 ; | / a

16Philip Jacobson.'"Religion ‘and Public Education: Issues and Concernj;;//
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1. Integratlon of materials rPlating to the outer islanders, portraying

the1r accomplishments and achievements in a pos1tive light and’ reflecting the
e

P

strengths of traditional institutions and patterns of life worthy of preservation
17

in Micronesia, In the development of such ‘material it is sy gested that one

pitfall to avold is the production of uninspired materials. One recommendatibn

would be to have the Trust Territory Department'of°Educatlon and the University
' n;of -Hawaii perform the task of revis1ng ex1st1ng materials or creatina new
‘ materlals that are not b1ased or limlted ia scope. Modest funding from'the
Ihcrone51an or Federal government could make "seed money available to publishers

:to create books and other material considered a financial r1sk without such an
incent1ve. '

- e

?. Biographies of Ihcrones1ano.‘ Studying the lives of successful islanders
lmay help Micronesians in their identity search by showing they belong in a signi—
Fficant way to .their society, Examples of those ‘who have lived successfully in |
different cultures and have selected the best from each while at-the same time
remaining islanders/worthy of consideration. . This revolution in Micronesian
lawareness might begln through identifl cation with contemporary leaders such’ as
Tosiwo Nakayama, a leadihg advocate of 1ndependence' the fiery young orator

" Oscar Rasa' and successfnl buslnessmen such. as Raymond Setik and Jo%e Tenorio.,
Returns in increased ego strength might also be accomplished by studying the

[

.Hritlngs of Carl’ Felne, Micrones1a s leading intellectual who hass challenged his
\
S people to be aware of their past. These and other MicrOnesians in the arts

b

education,_and sciences are worthy of inclusion.in the curricula.

\ .‘,‘ ) . ' . . H

. l?"In the Isles of the Paclfic," Nitlonal Geovriphic, Vol lh6 (December -
'1974). The navigator Hipour from Satawal reflects great.credit on t i Caroline -

Islanders' nayigation skills. "What has been preserved here is not only the
. heritage of cronesians,' It is the leeacy of uncouted generations of the
great captalns of all mankind," S

9 .
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Students should study and have a right to learn of the impact of religion on - . T

3. Micronesian cultural contacts with outside societies through religion.

their cultures. M cronesia: has a chance in this area of pioneering and develop- i

4

ino a positive curriculum in which religion is recocnized and studied in an open )

18

Incorpor i ,‘formalizing, and institutionalizinv the strenvths of" Variou5w

the education system is perhaos a- methodfto ,be questioned This

may better be handled through 1nformal means. While this paper will not attempt

- 3 R

to cover this approach in detail a clooer look at the contributions and roles

u

that’museums sdeh as* those in Palau and Yap, and collectiono found in other
districts might plav in fostering cultural pluralism should be examined more
closely.a The impact of the National Historic Preservation Act which -has been
amended to make the Trust Territory eligible for Federal plannlng funds and
preservation grants also holds out excellent potiptial for cultural. preservation.
Already the Federal program lists forty—four Micronesian ‘sites, includ1ng pre-

historic Chamorro settlements on Saipan, the rock lslands of Palau the site of

.a 1910 Ponapean rebellion against the Germans the underwater fleet in Truk the

' island home in Yap of "His Majesty O Keefe ? and a 1918 Japanese typhoon' memorial

-

|

in the Marshalls. Also included are World War II battlegrounds such as Bloody

Nose RJdge in Pelelieu, Bonzai or Suicide Cliffs on Sa1pan, as well as the last
o A
Japanese command post and the’ il where Amelia Earhart is sald to have been

imprisoned glt is quite possible fhdt the most prOmising route toward

«

cultural pluralism in the islands can be achieved throuch subtle indirect and

t

less formalized educational institutions such ‘as those uriefly touched upon above.

In conclus1or Ihcronesia has always been a multi-cultural society, and it
®

is time that education awakens to this fact and contributes to. the buildino of

°

‘a new social order in the island settino.

< 19Dia. Ibddex MIcronesiaz Wind Water and History " Hist “ic'Preservation
(July-Septem er 19?45 o . _ : L W

W



